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Abstract 
The study presents the results of longitudinal research in which we monitored eight classes where the poetry was taught in a more 
entertaining and open way. We focus on the detailed results of one class with 14 – 15 years old students. The results were 
compared with a control class. A significant positive shift was recorded mainly in the results of students who showed more 
negative relationship to the poetry and its teaching at the beginning. On the contrary, we can see some decline in the students 
with initially positive attitudes. There were no significant changes in the attitudes towards poetry in the control class.  
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1. Introduction 
The position of poetry within literature teaching is not simple – students tend to show negative attitudes to it and 
consider it incomprehensible and distant from today’s world and teachers are afraid of working with it (Hník, 2010; 
Benton, 2000). In the research project which started in 2011 at the Pedagogical Faculty of Palacky University we 
focus on the reader perception of poetry in students aged 12-19 and the possibilities of influencing their attitudes 
towards it by teaching methods. This study presents the process and partial results of the longitudinal stage of the 
research during which we monitored eight experimental classes where poetry was taught based on experiential 
pedagogy and the students’ creativity (Vala, 2011). Here, we present the results for the students of a general 
secondary school aged 14-15, namely 8 boys and 13 girls.  
2. Research methods 
The analysis of the results was based on the results of research questionnaires mapping the shifts in the students’ 
reception of poetry, the teaching methods and their teacher’s reflections. The analysis of the records of the students’ 
creative work and their personal diaries the students kept during the research played an important role in the 
research. The students’ diaries summarize the tasks which the students were assigned, the teaching methods used 
and the forms of work, but above all they record the authentic reflections, impressions, trails of thought and creative 
work of the monitored students.  
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The research was carried out within regular Czech language and literature classes in the course of one calendar 
year (March 2011 – April 2012). The research in the experimental class started and also finished with the 
questionnaires in which the students answered the questions concerning their attitudes towards literature classes and 
literature, poetry in particular, from the point of view of their reader preferences and their reception of poetic texts 
and also from the point of view of literary communication.  
In this project, the teacher of literature in this class played an irreplaceable role – in her own written reflections of 
the activities she stated that her own personal attitude towards poetry is positive and the idea of intensive work with 
poetic texts was captivating for her. She also stated that before the start of the project she did not usually notice any 
specific response from the students in the monitored class when teaching poetry. She observed that the students 
approached both prose and poetry in a similar way (‘they digested it, or endured, according to their momentary 
mood’). However, the analysis of the notes in the students’ diaries clearly shows that a number of students stated in 
at least one of their notes that their attitude towards poetry is not very positive. In their personal notes, they 
themselves marked their attitudes towards poetry as rather negative or indifferent.   
  
 
3. Results of selected activities and their interpretation  
 
In both the initial and final questionnaire, the students recorded the extent of their agreement or disagreement 
with a number of statements concerning poetry and methods of teaching poetry – the lower the number of given 
points was, the more positive attitude towards the monitored topics.  
Table 1 shows the names of 12 students involved in the project and listed according to the extent of the change in 
their attitudes and perception that occurred during one year of attending experimental classes. We included six 
students who showed the most significant positive shift and six students with the most significant negative shift.  
 
Name Initial Questionnaire Final Questionnaire Difference  
Dominik 143 115 28 
Ondřej 122 105 17 
Hana 106 90 16 
Daniela 87 76 11 
Patrik 111 102 9 
Jana 89 81 8 
Jan Li 111 119 -8 
Jan La 123 135 -12 
Stella 77 89 -12 
Nikola 106 120 -14 
Ivana 82 105 -23 
Jaroslav 82 110 -28 
 
In the control class there were only minimum changes in the attitudes towards poetry, the students’ attitudes 
mainly remained unchanged.  
Let us look at selected tasks that the students completed during the experimental classes in more detail.  
 
3.1. Completing missing words or lines in selected poetic texts 
 
The students were presented the poem by Vladimir Holan named ‘The Last’, in which certain words were 
omitted. They were not told either the name of the author, or the name of the poem, or its full text. We wanted them 
to perceive the literary text only without being influenced with extraliterary experience and other information.  
 
The Last  
Vladimír Holan 
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The last leaf trembles on the plane-tree 
for it knows well that without shaking there is no firmness. 
I tremble, God, because I feel 
I shall soon die and should be firm. 
From every tree falls the last leaf  
for it is not without faith in the earth. 
From every man falls the last pretence 
for the mortuary slab is utterly simple. 
The leaf has no need to ask you, God, for anything – 
 
You made it grow and it has not spoilt Your hand. 
But I… 
 
The text was modified in such a way that each student could complete the gaps in the text individually, 
employing their fantasy and creativity and create their own variant of the poem. The teacher stated in her notes 
concerning this class that the task was not accepted positively at the beginning (‘shocked’ is the only suitable word 
that I can use to describe the start of this activity), the students were in fact at a loss. The main problem was the fact 
that most of the students understood the task as a ‘cloze test’ with expected answers and they thought they would not 
be able to get close enough to the correct answers. They felt afraid of their possible failure, negative assessment and 
resulting low grades. The initial problem for them was to release their fantasy and let it unfold. Many of them also 
complained in their diaries about feeling restricted. They would wish to write with absolute freedom and without 
any frame, which they considered a truly creative activity. They wanted to write their own texts, which is what they 
were allowed to do later, in the course of another part of the research of the reception of poetry (…I didn’t enjoy this 
creative activity because I was limited by the content and had to fill in the words only. I didn’t like the fact that 
wasn’t given absolute freedom and couldn’t create my own poem. Simona). But being given this opportunity, the 
students not always used it and then the comments like this can be read rather as a substitute problem. 
Comments expressing apology were found in the diaries repeatedly, too – the respondents tried to justify 
themselves and explained why they did not get any ideas (I myself don’t read much, so it was quite difficult to me to 
complete all the lines, Jan Li; I am not much interested in poetry and, moreover, I had no inspiration, Petr).  
Many students considered the task interesting and at the same time quite difficult. They felt the lack of 
inspiration, ideas or experience. However, there were also some positive responses to this activity which showed the 
opinions that this task was helpful for the students personally in their further activities at school. (This activity took a 
lot of time to me. It engaged my brain completely. I searched through all threads of my brain trying to find suitable 
words. Hana; This activity captured my attention, it made me think…one starts feeling the poem and tries to choose 
suitable expressions. Radka).  
Attention should be paid also to the work of the student who was described by the teacher as the main negativist 
in the class (Jan La). His creative work cannot be considered very contributive because he only completed two 
words in the text but the teacher appreciated that he evaluated the work on the task as quite meaningful. His 
extensive commentaries on the first task show not only his being at a loss but also a bit more conciliatory tone and 
more responsive attitude (…I don’t know what to complete in the other gaps because I would like it to make sense… 
I think the purpose was not that I was supposed to think up any nonsense. I personally don’t like poetry and don’t 
read it, on the other hand I don’t belong to those who don’t read at all. On the contrary, I like reading a lot… As for 
the task – why not?... Jan La).  
An important fact for promoting the students’ positive attitudes towards poetry was the fact that the texts they 
created were used also later – in the following class the teacher read some of the variations to Holan’s poem without 
naming the authors, which evoked considerable interest in the class (they wanted me to read more of them, they were 
proud of their authorship and claimed it and mostly they got an applause). We consider the fact that they mostly 
claimed authorship of their works very positive – it shows not only that they are confident but also quite friendly, 
open and responsive creative atmosphere in the class. The diaries contain the comments which express surprise and 
excitement over the classmates works and prove that the children were interested in this kind of activity. Later, the 
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students were told the name of the author of the poem and could read all the original text. In their diaries they 
commented on the impression Holan’s poem made on them and above all they expressed their opinions when 
comparing their text with the original poem (An interesting activity but I don’t think the words I completed in the 
text suit in it at all. A good idea, I thought about it a lot. Jana). The differences in the impression made by the 
compared poems were reflected by some with surprise, other ones stated they had expected that.  
The selected creative activity showed also positive results later, the class accepted the following similar tasks and 
texts positively. As their teacher stated: it was like an awakening for them. At the same time, this task proved to be a 
good preparation for their individual poetic texts they were to write later.  
 
3.2 Writing poetry in literature classes 
 
The students were assigned a homework activity - to write a poem by themselves and submit it at school 
anonymously. The task was surprising for them – not only because of the demands on individual and independent 
creative work but also because the teacher does not regularly assign homework in the class (most of them couldn’t 
imagine that they would be able to create something like this). On the other hand, there were also comments in the 
diaries of those who appreciated the possibility of free creative work, which corresponded to their attitudes towards 
the first task when they had to work with a selected poetic text using substitution. Positive attitude occurred also 
with the children who initially had not showed interest in creating their own poetry (I really enjoyed thinking up the 
creative poem, at least it was not that difficult for me. I can’t say if my attitudes towards poetry became closer but I 
really enjoyed doing this activity. Dominik). All the students took part in discussing and assessing the poems, each 
of them could express their opinions and evaluate the poems of their classmates (with points). This form of work 
was accepted by the class very positively, it clearly influenced their interest in working with poetic texts (I enjoyed 
reading the poems of the others. Some of them were funny, some of them serious. I could see that each of them 
showed their way of thinking. Hana; I enjoyed it a lot, I cried with laughter. I would do this in each class. Nikola). 
The feedback was proved to be very important for some of them, they expressed enthusiasm over their 
classmates’ works but also joy over the points they themselves received. The comments also repeatedly evidence a 
responsible approach to assessing their classmates works and effort to be objective (…I enjoyed it a lot. I think I was 
just while evaluating, I hope. I could recognize many poems. I am happy with my own results, I hadn’t expected so 
many points. It was fascinating. Ivana; Reading and evaluating the poems was interesting and it may help me when 
writing poems. Robert; My classmates are very creative, some of the poems are very good. I have to say that I was 
really excited. Pure superlatives in the evaluations. Jan La).  
We can summarize this activity by stating that creating their own poems was met with a striking response, the 
students appreciated this activity very positively. The only critical voices that sounded concerned very short texts of 
some of the classmates. The diary comments show that most of the students used mostly words of appraisal and 
encouragement when expressing their evaluation, and not negative criticism of their classmates’ works.  
In her reflections on the task and its realization, the teacher emphasized positive aspects and the interest of the 
students in active, independent creative work, too. (The students enjoyed the activity. Since there are a few of 
practical jokers and comedians among the students, it was obvious that it was also entertaining. Their comments 
also proved this).  
4. Conclusion 
Based on the teacher’s evaluation and after the analysis of the students’ works, we can state that compared to the 
beginning of the project the students became more active in the literature classes. The teacher in her reflections on 
the new approach stated: the students show more interest in these than in ‘common’ classes which sometimes 
become routine. The respondents seem more motivated, they show interest, express their opinions, acquire practical 
individual experience with the process of creating art works and its particular stages. The classes are more 
interesting and entertaining for them (compared to the beginning, they enjoyed the work and some of them were 
excited about the ‘comedy’ they could play). Jokes and humour do not paralyze the atmosphere in the class, on the 
contrary, it encourages and stimulates the children’s activity. The space they were granted for their own creative 
3815 Jaroslav Vala et al. /  Procedia - Social and Behavioral Sciences  116 ( 2014 )  3811 – 3815 
activities, discussion, expressing themselves was transformed significantly (they have nearly unlimited space for 
their activities). 
The results of the questionnaire research among the respondents show that the most significant shifts were 
recorded with the students who appreciate the possibility of being active (Dominik, Hana, Ondrej, Jana, Simona). 
We can assume that the stimulating and creative methods of work in the classes supported their interest in the area 
of literature which had not appealed to them much before. Therefore, they gained more positive attitudes towards 
poetry.  
The literature teacher assessed the tested activities and the change in teaching methods and forms of work in the 
classes as follows: fresh wind allowed into a room that has not been aired for ages. Maybe I was more afraid of 
these activities than the students but I am infinitely happy that I have got this experience which showed me in 
practice that creative work is very valuable.  
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